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ABSTRACT,’

In order to relate *he school budget to district and
school als and objectives, a_pFfofess must be established that will
provide an orderly approach for the school and compunity to folilow.
First, a thorough nee assessment should be made of the school and
community. Froam thi sessment should follow a set of goals and
needs that provide the broad guidelinés. for all school activities. To
maintain individual school autondnmy, ch school should perform the
goals and needs gssessment. The needs asSessment process should be
tailored specifi@glly for the needs and resources-of the individual
school and district. In order to carzy out objectives and move | .
towards established goals or needs, a set of programs will .be’
necessary to link the school's activities Yo its goals, needs, anéd
objectives. Finally, budget relates expenditures to +he various -.
proyrams. Cost accounting Rethods should be employed as necessary.
Activities should be«entinually monitored to determine whether.
objectives are being met at the best cost-effective ratio. Goals,
needs, objectives, programs, and budgets must be continually
revieved, because school needs will change. (2uthor/JG)
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a process needs to be established} a process which will provide an orderly app{ijj} f

T T In 6?&6?’tB'reIEEé’EBé’sdﬁdﬁl:bﬁﬁééf to.district and school goats/objectives;
i . - ' ~ ,
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for the school and community to follow. ‘ ) ‘ \\

v

‘ To begin-with, a thorough needs assessment should be mad. of the school
. - l\- .

»

and community. From the assessment should follow a school philosoﬁhy -- a set of goals

1 activities,

and needs. The goals provide the general broad guidelines for all sch
The needs plnp01nt areas of greater concern. _The District's recognition oX a certain

degree of individual school autoabyy\neceSSLtates that each school perform the

and needs assessment,

~

A needs assessment is a process of obtaiming and analyzing information which

can then be used in decision making. A need is by definition the difference between

.

"what is" and what '"ought to be", It, therefdre, follows that the goals of eéucation,

which express‘what "ought to be", must be utilized as a comparison to the preéent_status,

.

or Ywhat is". Because a needs assessment identifies a problem, it is the /‘

first step in any problem solving process. To assume a solution to a proplem and to
L4 i
t

. s - L4 " i '
gather data based upon this assumption is not a needs assessment but migh& better be
. . - - Yy
termed & needs veriflcatlon or needs documentat;on ‘]
’ < . M ; .
An assessment can be made of the needs of pupils’(i.e., bettéry communication
A | ’ -
l/ -

N
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skills, ocational skills, et&.) or of the needs of the institution (i,e., ‘smaller

classef, more classroom space, etc.). The latter, however, is more prdperly termed

an idstitutional needs assessment, The assessment may be simple, such as asking

people their opinions, or it may be complex. * Unrefined needs assessments tend to result

in meaningless and sometimes even detrimental conclusions. Complex needs assessments

are tike consuming and expensive. What is needed is a process tailored specifically

for the needs and resources of the individual sechool and district; one which is

technically sound and within the financial capability of the school. :2
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——~——NEEDS STATEMENPS———————— —n e o
v The statements of need derived from a student needs assessment should have
' A. Focus on student needs. The statement should be concerned with student

needs, or deficiépcigs'in student benefits, not instifutional peeds.’

. -

Institutional needs are of consequence only to the extent that they ard{ij'

L4

. L] .
related to student needs. -Institutional needs are'generally dealt with

' iR in planning solutions, not in a student needs assessment itself.
PRI - N
» ) . ~ -- '
. B. Identification of target groups of students. The statement should
- “ -include the identifying characteristics of the students who have the

need, how many students are involved, and where they are located,
i . ‘ Lt
C. Criterion. There should be some explicit criterion, or set of crite

N

_for judging where the schools are now in relation to Qge need, i.e.,

. .establishing a baséliﬁe,

"

in meeFing the need. - N -
D D. Criticglity of need.- In éder fo set priorities, it is necessary to have
some index of the importan % of each nged in terms of the value society
~ 'plabes upon’eliminating or ;t least réducing it.
. E. ""Size of statement. The si “of the statement has t? ?p with the'level‘of

abstraction, 8f the level o ﬁgenerality of the statement, The size of the

.
statement of need must be a

decision-making body that mu

ropriate to the response capability of the

& deal with it. The response capability

ear in finding a solution,
N ¢

decision-makers may bring to
oy ; , . ‘
% gweigert,.Ray L., Jr., THE FIRST STEP IN EDUCATIONAL PROBLEM SOLVING -- A SYSTEMATIC
ASSESSMENT OF STUDENT BENEFITS: a working|paper prepared for the PLEDGE Conference
Q california State Department of Education, ctober 1969, - ) - .
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In order to carry out objectiv s and move towards established goals or needs,
— T

N
a number of programs w1ll be necessary These pf/grami contf(bute to the achlevemenE“ ’

L 4

of an obJthlve or a number of related obJectlves \Bhisﬂtlves are d1rectly related

E

B T S [

. trying to accomplish--its goals, needs and objectives.

to school g;aTsj“ﬁhIEh reflect the needs ard deslres of a community, a set of pxograms

provides the link bétween what the school is doing--its activities--and what it is

Vo

t These programs will consist of the usual reading and mathematics and other

bl

programs as, well as new or rev1sed programs adopted as necessary to more effectlvely 7

.

carry out objectives. All the programs h1erarch1cally arranged comprise the entire *.

.
-

school program structure., As an example, an algebra program would be part of the
4 T 1 i -
Mathematic program, which is part of the Instructiopal program, which is one phase of

school activities. ’ .

t . v

1nally, budget relates expenditures to the various-programs. Cost'accounting

~

methods of approprlatlng any or all costs to these programs by direct or 1nd1rect methods

v

’ o
will be employed as necessary. Attempts are made to project ¢osts and revenue sources

for a five-year~period, thus'providing'thejschool 4 more comprehensive viewof all

program costs and benefits. .- . L
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. These actxv1t1es should be contlnually monitored to determine whether .

.

objectives are being met at- the best cost/effective ratio. Goals, needs, objectives,

.
»

tr ) .
programs, budgets, must be continually reviewed because school needs will cliange.

In planning for change, ome can assume that a person has two choices; one,
the person can ride the tide assuming that change is inevitable or, two, the person

can plan for change assuming that desirable changeis not inevitable. What cheice will

.

14 .

yau and your district make?.
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